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The purpose of this project is to develop a specific training programme for teachers of

INTRODUCTION

secondary vocational schools, vocational schools and training centres in supporting
entrepreneurship. Entrepreneurship education is not yet included systematically in training
programmes for teachers/ trainers in the involved countries. It is necessary to provide teachers/
trainers with the adequate competences to teach entrepreneurship. Teachers/ trainers will gain
experience from foreign partners of the project, which will be reflected in other ways and habits,
characteristics of the country. They will become familiar with the partner countries, the ways
of doing business and part of the knowledge can be used in their activities in practise.

The aim of the project is to encourage exchange in the partner countries in the area of the
Entrepreneur education in the line with the Lisbon strategy for growth and employment
according to which Europe needs to stimulate entrepreneurial mindsets among young people.
According to Entrepreneurship 2020 Action Plan, issued in 2013, which states that between
15% and 20% of students who participate in a mini-company programme in secondary school
will later start their own company. This project is collaborated internationally among 4 partners.

The aim of this report is to map and analyse the situation in the area of entrepreneurship
education in the countries involved in the project. Firstly, all partners described the Vocational
Education and Training in each of their countries; a description of the Vocational Education
and Training in EQF level 3 was made.

Each partner carried out a research targeting VET teachers, trainers, staff and students to find
out the current situation in each country regarding entrepreneurship education. On the basis of
this research a specific training programme will be created for teachers of secondary vocational
schools, vocational schools and training centres in supporting entrepreneurship education.
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DESCRIPTION OF THE VOCATIONAL EDUCATION AND TRAINING

Czech Republic

VET position in educational system

The Czech system of education has undergone several important reforms during the past 20
years. Several reform processes and changes are of especially high importance. The Czech
education system is divided into 4 stages - pre-school education, basic education, secondary
education and higher education. According to the content of education it is considered as

general or vocational.

The Education Act set a two-level structure for educational programmes for pre-primary,
compulsory and upper secondary education (incl. initial vocational education and training).
Framework Educational Programmes specify the concrete objectives, form, length and
compulsory content of education and some general conditions for their implementation, as well
as conditions for the education of pupils with special educational needs. Each school has to
draw up its own School educational programme in accordance with the Framework Educational
Programme and the school’s conditions.

In the area of higher education, the Bologna process has fundamentally influenced the system
of tertiary education in the Czech Republic. Besides significant massification of higher
education, all initiatives approved by the Ministers in the framework of Bologna process have
been adopted (i.e. 3-structure system, ECTS, diploma supplement, quality assurance, etc., the
national qualification framework is being developed).

The following graph provides an overview of the Czech school system. Sectors that can be
assigned to VET range from the secondary level Il to the tertiary level.
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Basic education covers primary (ISCED 1) and lower-secondary (ISCED 2) education takes 9
years which corresponds to 9 years of compulsory schooling (usually from 6 to 15 years of
age). After successfully completing the basic education programme the pupil acquires a level

"!Spotlight on VET. Czech Republic. CEDEFOP 2016. DOI: 10.2801/42299. T1-01-16-640-EN-N. ISBN: 978-
92-896-2192-2. On-line. Available at http://www.cedefop.europa.eu/en/publications-and-
resources/publications/8098.
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of basic education. Most graduates (about 95%) of elementary compulsory education continue
their studies in upper secondary vocational (80%) or general (20%) education.

Upper secondary schools (st!edni "koly) provide mainly upper secondary education (ISCED 3)
which may be general or vocational(with a higher or lower share of general component), while
vocational courses prevail. This type of education is post-compulsory provided in two to four-
year programmes and pupils usually enter them at the age of 15 after they have completed

compulsory schooling.

It offers a wide range of professional fields of study at several levels and covers educational
needs of the whole 15-18-year-old age group. Some secondary schools (multi-year secondary
schools — viceleta gymnéazia) provide also the lower secondary education (general education).

Upon successful completion of a relevant educational program in an upper secondary school

pupils have achieved a level of:

1.! secondary education with a schootleaving examinatior{st'edni vzd#lani s maturitni
zkou"kou) (ISCED 344 /general education/ or 354 /VET/, completed with a school-

leaving examination);

2.! secondary education with an apprentice certifiate (st'edni vzd#ani s vdu%aim listem)
(ISCED 353 - VET,; completed with a final examination);

3.! secondary education (st'edni vzd#ani) (ISCED 253 /VET/ or 353 /VET/, completed

with a final examinatioi

Following types of study are organised at upper secondary schools for those who have achieved
secondary education with an apprenticeship certificate or a school-leaving examination and
want to achieve other qualification:
1.! follow-up courses (nastavbové studium) (ISCED 354 /VET/, completed with a school-
leaving examination);
2.! shortened courses (zkracené studium) aimed at achieving secondary education with a
school-leaving examination (ISCED 354 /VET)/);
3.! shortened courses aimed at achieving secondary education with an apprenticeship
certificate (ISCED 353 /VET/, completed with a final examination).



Only secondary education with a school-leaving examination (Maturita) entitles graduates to

enter a tertiary level of education.?

Main features of VET in the Czech Republic:

¥

The main body responsible for IVET is the Ministry of Education, Youth and Sports.
Most VET schools are public and founded by regions.

Early tracking (choosing about general or vocational education is made at age 15)
IVET is school-based

Proportion of practical training (at schools, in workshops, practical training centres, and
authorised companies and/or work placements) and general education depends on the
type of programme. But general subjects are very strong part of the educational
programmes (about 30 — 70 %)

Drop-outs - early leaving is very low (about 5,5 %)

Due to demographic changes the number of young learners is decreasing

Social partners’ representatives cooperate with schools, are involved in the development
of the educational curriculum, participate at the leaving school examinations, providing
practical training to students in real work environment and in the final exam committees
of upper secondary vocational programmes (ISCED 353), cooperate at the newly
introduced uniform assignments for final examinations (ISCED 353), and profile
(vocational) parts of maturita exams (ISCED 344, 354).

Any adult can study any VET programme at the formal educational system

The system of recognition of prior learning works from 2007 year, the National system
of qualification is gradually developed. Certification in upper secondary education can
also be obtained without prior participation in an educational or training programme if
the applicant submits a set of certificates for (partial) professional qualifications. These
certificates which together entitle the holder to full qualification enables them to take a

final or school-leaving examination without prior participation in organised education.

*ICountries. Description of national educational systems. Czech Republic. EURYDICE 2016. On-line. Available
at https://webgate.ec.europa.eu/fpfis/mwikis/eurydice/index.php/Czech-Republic:Upper_Secondary_and_Post-
Secondary_Non-Tertiary_Education!
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Duration (years, semesters) of VET studies

ISCED
LEVEL

EDUCATION/

QUALIFICATION

CERTIFICATE
AWARDED

CHARACTERISTIC
OF EDUCATION

INSTITUTION

LENGTH
(YEAR)

TYPICAL
AGE

354
344

School leaving
examination
(maturita
examination)

With several
specializations:
pedagogical,
economical,
technical, etc. - the
proportion of general
education accounts
for approximately
70% of the
curriculum.

Lyceum
(ISCED 344)

Professionally
oriented programmes
which include a
general education
component, forming
roughly 50% of the
course content.
Graduates may
continue in tertiary
education or enter
the labour market.
The programmes
include work
placements in
companies and other
institutions.

Secondary
technical
school (st!'edni
odborn "kola)
ISCED 354

15-19

353

Final examination -

Apprenticeship
certificate

Lead to a
qualification, are
practically oriented
and have a smaller
general  education
component
(approximately
34%). Part of these
programmes IS
vocational training,
which takes place in
training facilities or
school  workshops/
laboratories or, in the
second and third
year, usually in a real
workplace
environment.
Education in these

Secondary
vocational
school (st!'edni
odborné
uAi"t#)

2/3

15 — (17)
18
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programmes IS
concluded with a
final examination in
which students
demonstrate that they
are prepared for
relevant work
activities.

School leaving

examination — - ..

. Avrtistic education in

354 or | maturita (after 4 the fields of music, Conservatoire 6or8 15-(19/20)

554 | years) or dance, or drama
absolutorium (after ’

6 years)

253 Upper  secondary | Develop manual | Secondary "lor 2 15- 17
general and | skills and working | vocational
vocational habits and prepare | schools
education, students for | (stledni
primarily for | performance of | odborna
students with | simple auxiliary | uAi"t# SOU)
special needs and | tasks in production or | or practical
disadvantaged services. schools
students (praktické

"koly)

Linking vocational education with the labour market (collaboration with entrepreneurs
etc.)

“Political changes and economic transformation after 1989 had a substantial impact on the
Czech system of vocational education and training (VET). State-owned companies, which
previously used to be the main providers of VET and employers of VET graduates, fell apart in
the course of the privatisation. Practical training shifted largely to school workshops and
laboratories whose equipment by far did not match existing needs and rapid development and
the teachers themselves started to lose contact with new technologies. During the following
period of rapid economic growth and demographic decline, the lack of skilled workers
particularly in the fields of craft became a major obstacle to further business development. The
mismatch between employers’ needs and the capacity of the school system to satisfy those
requirements thus led to the recovery of the employers’ interest in cooperation with schools
aimed, in particular, at securing provision of skilled graduates in the future. The employers’

interest has intensified especially in recent years.”

¥ KA&AKOVA, Martina, ' IMOVA, Zde(ka and V#a CZESANA, ed. Apprenticeship-type schemes and
structured work-based learning programmes in the Czech Republic [online]. In: . National Training Fund (NTF)
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The aim is to link VET with the requirements of the labour market by introducing cooperation
mechanisms between employers and schools (e.g. by means of sectoral agreements). Enhancing
the role of employers and increasing their participation in VET is one of current national
priorities.
The requirements should be reflected in:

¥ curricular reforms,

¥ by increased efficiency of the counselling system and

¥ enhanced cooperation between schools and external partners while providing practical

training to students in real work environment.

However, schools should not prepare students neither for highly specialised working positions
nor for a particular employer. As many employers, as possible should be involved in shaping

the curricula.

Social partners can influence vocational education at national and regional levels particularly
through co-operation on the preparation of curricula. A relatively new type of entities
operating nationwide (since 2006), primarily in the process of defining occupations and
qualifications, are the sector councils. They bring together representatives of key players,
especially employers, in particular fields. Sector councils consisting of the representatives of
employers, educators and ministries working on the qualification standards, skills needs
analysis of the labour market in sectors, and standards of vocational qualifications in relation
to occupations and jobs defined in the National Register of Occupations (www.nsp.cz).*

Social partners’ representatives participate in the final exam committees of upper secondary
vocational programmes (ISCED 353), cooperate at the newly introduced uniform
assignments for final examinations (ISCED 353), and profile (vocational) parts of maturita
exams (ISCED 344, 354).

The Czech Republic is developing the National qualification framework which is based on a
national qualification register and national qualification Framework for tertiary education.

Labour market requirements described in the qualification standards for complete vocational

and National Institute for Education (NUV), 2014 [cit. 2016-12-20].Available at:
http://www.refernet.cz/sites/default/files/download/cz_2014_article_on_apprenticeship.pdf

" imova Zde( ka and Czesana V#ra, National Training Fund (NVF), Prague CEDEFOP 2014. Czech Republic
VET in Europe — Country report!
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qualifications will gradually play a key role in creation and revision of the initial

(vocational) education curricula.

“Several measures have been already introduced (such as tax incentives), pilot projects testing
the possible future solutions have been launched and further ways of making the whole system
more effective are being considered — e.g. conceptual transformation and also modifications in
VET funding in the future are suggested most often.” For more details see:
https://cumulus.cedefop.europa.eu/files/vetelib/2015/ReferNet CZ 2014 WBL.pdf

Latvia

VET position in educational system

The main Latvian education system elements are: (A) pre-school; (B) primary; (C) secondary
education; (D) the highest (tertiary) education. Pre-school education is compulsory for all five
to six year olds. It is followed by nine years of compulsory primary education and three non-
compulsory secondary education years. Primary education is mostly general; but at its last stage
there can be implemented vocational training. Secondary education can be acquired in general
and vocational education programs. Higher (tertiary) education also includes both — academic
and vocational study programs.

Up to secondary level vocational education system similarly like general education system is
state funded on the basis of number of students / pupils. The difference is that in general
education this provision applies only to teacher’s salaries. In vocational education funding is
allocated per one student, i.e., it covers all the expenditure per one student — vocational
education staff salaries, scholarships for students, training practices (including accident

insurance) hostel maintenance costs as well as cultural and sports purposes.



Image 1 “Levels of educational system in Latvia”
Initial vocational education
Vocational schools offer programs in all educational thematic areas. There are identified three
vocational training levels: (A) primary vocational education; (B) secondary vocational
education; (C) higher vocational education: (i) the first level professional higher education
(college education); (ii) the second level professional higher education (University / university
education).

"



Vocational education programs are mainly provided in educational institutions. Practical
training takes place either in the same specially adapted educational institutions or in

companies. VVocational schools can be public and private.’

(A) Vocational primary education

Vocational primary education programs (3 years of study) are mostly implemented in
vocational primary schools. These education programs are built for young people who have
reached 15 years of age, regardless of their previous level of education. They can get a
certificate of vocational primary education, which allows to continue their studies at secondary
school level, and gain the EQF level 2 in professional qualification, i.e., the first Latvian
professional qualification level, for instance, assistant cook.

Most of the schools that provide such education are boarding schools. Since this education is
available for young people who have reached 15 years of age, regardless of their previous
education, part of them are school drop outs, part — people with special needs as well as part of
the programs include pedagogical correction. For those students who have reached 15 years of
age but have not obtained diploma of general primary education programs provide opportunity
to finish studies in general education while simultaneously studying for profession. Graduates
receive certificate of vocational primary education. Variety of programs is quite large,
professions obtained limit qualifications to assistant’s position under supervision.

"Woodwork production™, duration of studies — two years, the qualifications obtained —
“Carpenter's assistant”, and "Catering"”, duration — two years, the qualifications obtained —
“Assistant cook” alongside with “Construction work™ with qualification “Building worker” and
“Repairman” are the most widespread vocational primary programs in Latvia. Other programs
are “Agricultural auxiliary”, “Waiters”, “Agriculture”, “Construction work” with obtained
qualification “Mason”, “Metalworking” (“Locksmith”), “Catering “(*Pastry assistant”),
“Household” (“The Maid”), “sewn products manufacturing technologist” (*Sewer assistant”)

etc.®

(B) Vocational secondary education

Vocational education programs (3 years of study) are taught in vocational schools. VVocational
education programs (partial secondary level vocational education) last for 2-3 years for
students with basic education (nine years’ compulsory) or persons at least 15 years old,

® Cedefop (2015). Profesion 1! izgl't'ba Latvii : #s aprakstsLuksemburga: Eiropas
Savien)bas Publik*ciju birojs. Cedefop information series.!
® http://cip.saldus.Iv/izgltbas_cevedis_skolniem_ar_specilm_vajadzbm.pdf
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and graduates receive a Certificate of vocational basic education and vocational
qualification Level 2 (EQF 3')?, for instance, a cook. These education programs do not give
the right to study in higher (tertiary) education programs. In order to start their studies at tertiary
level, they must take one extra year that includes levelling course of secondary education.
These vocational education programs include:
¥ Theory and practice in the ratio of 35:65,

¥ General education and vocational subjects in the ratio of 60:40.

Vocational educational programs include following general education subjects:
¥ Language and communication studies 45%
¥ Mathematics, natural sciences, technical sciences 33%;

¥ Social sciences and cultural studies 22%.

However by completing vocational secondary education (vocational upper-secondary

education) (4 years of study) which is offered in vocational secondary schools and technical
schools, students acquire general secondary education certificate as well as the automatic right
to enrol in higher education programs because at the end of program students have to pass
national centralized examinations in general subjects: Latvian language, mathematics, foreign
language and one student's chosen subject. Additionally, they obtain diploma of vocational
secondary education and the EQF level 4, i.e., qualification of Latvian Level 3 (for example,
car mechanic).

Vocational secondary programs include:

¥ Theory and practice in the ratio of 50:50;

¥ General education and vocational subjects in the ratio of 60:40.

General subjects are distributed as follows:
¥ Language and communication, 45%;
¥ Mathematics, science, technology, 33%;

¥ Public knowledge and cultural knowledge, 22%.°

" EQF level 3 is the target of ENTER Project.
8 http:/iwww.eqavet.eu/gns/what-we-do/implementing-the-framework/latvia.aspx!
® Cedefop (2015). Profesion ! izgl't'ba Latvij : #s aprakstsLuksemburga: Eiropas
Savien)bas Publik*ciju birojs. Cedefop information series.
%!
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(C) Higher vocational education

Higher education programs may be academic (degree) and professional (degree and / or
professional qualification). According to data more than two-thirds of all higher education
students are studying in vocational programs. Higher vocational education programs include
continued progress of the EQF levels from 5 to 7. Higher educational institutions, including
colleges, offer full-time, part-time and distance learning at all levels of study. Higher education
institutions provide a full range of professional programs, while colleges offer only first level
professional higher education programs, obtaining first level professional higher education
diploma (EQF level 5).*°

Linking vocational education with the labour market

Latvian vocational education does not use the English term "trainer”. Educators provide both:
theoretical and practical training. All vocational education teachers can work in both initial
education and continuing training and elementary and secondary education. Professional
subject teachers must be at least: (A) higher education in a given field (eg, engineering), which
is supplemented by a course in pedagogy (72 hours); (B) vocational secondary education (or
master craftsman) level qualification supplemented by a course in pedagogy (72 hours).
Recent reforms in the vocational education system are based on collaboration between state and
the social partners. Sectoral councils played an important role, aligning vocational education
with economic needs. After researching fourteen vocational sectors sectoral qualifications
structure was established and developed in accordance with the descriptions. Continuing
qualification standards for basic and essential requirements development and updating. Since
2015 Ministry of Science and Education together with the employers has started to plan
significant changes in all 37-vocational school’s management to link schools more to the labour
market. One of the main novelties is change of form of school — idea is to form so called
“convent” or "collegial governance of institutions” with main tasks to determine the directions
of school development, to advise the director and to encourage cooperation with businesses.
However, main tasks of Ministry of Science and Education for developing quality of vocational
education to include modernization of infrastructure, teachers' professional competence
development, career support, improving the quality of educational programs, adapting
vocational education programs more to the labour, gradual transition to modular programs,

improvement of practices and development of innovative approach to studies, such as the work-

19 Cedefop (2015). Profesion I! izg"t'ba Latvij : #s aprakstsLuksemburga: Eiropas
Savien)bas Publik*ciju birojs. Cedefop information series.
!
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based learning environment. Particular emphasis is put on developing work-based learning
environment. In school year 2013/2014., six vocational schools launched the work-based
learning training program, which was attended by 140 students and 29 companies, but in school
year 2014/2015 number of participants in new work-based learning program had already
significantly increased. Based on the results of the project evaluation discussions with
entrepreneurs and social partners about efficient implementation of the work-based learning in
educational system and the necessary changes in the legal framework continue. According to
the Education Development Guidelines by year 2020 it is planned to involve in work-based
learning programs at least 50% of vocational students, allocating the ESF funding.™

In practice situation is not so brilliant. The main form for gaining experience and practical skills
in chosen profession during the studies is mandatory practice or apprenticeship in cooperative
companies. However, survey shows that majority of entrepreneurs are not willing to take in
trainee or apprentice. Latvian Employers' Confederation from December 2014 till March 2015
conducted a study on availability and quality of practices in Latvia. They surveyed Latvian
companies and young people who have registered online in prakse.lv (practice.lv). The
following summarizes the most important findings and conclusions. 750 surveyed companies
were asked:” Would your company be interested to attract trainees and/or apprentices in the
following year?’” 38% answered that not in any case, 23% answered that rather not. 22%
answered that rather yes and only 11% answered that they certainly would be interested in
attracting young trainees to their company.

From the same survey data was gathered that about half of young people find their internships
quickly, but with the help of relatives, friends or acquaintances. Those who are looking for
internship on their own, on average will visit 10 different companies or authorities before they
find their placement. 44% of Latvian entrepreneurs have never provided a place of practice,
42% of companies have had trainees in the last five years (mainly producing companies), while
13% of businesses have experience of providing internships for trainees longer than five years
in a row (mostly in the construction sector).

Companies with experience of taking trainees, but which do not express will to continue,
usually as the main reason for that mention employees' lack of time. Companies without
experience indicate that they have no vacant practice positions or that they have not considered

such possibility as providing internships.

1 |1ze Buligina, Izgl)t)bas un zin*tnes ministrijas vec*k* eksperte, Eiropas Savien)bas M+, izgl)t)bas programmas projekts,
»VET TO WORK: p*reja no profesion*I*s izgl)t)bas uz darba tirgu”. Projekta Nr.: 550462-LLP-1-2013-1-LV-KA1-KA1ECET



In practices employed young people reflect that ~ 57% of internship time is devoted to skilled
employment and ~31% - for low-skilled work and on average 22% of the time is devoted to
training. Every fourth trainee for his work during the practice has received or is receiving
remuneration, although most of the trainees do the practice without any salary.

63% of young people who are currently in practice would like to stay in the company or
institution after finishing their studies and receiving diploma. Relatively large part of trainees /
apprentices (37%) admit that they would not want to continue their work after practice is
finished. As main reasons, they mention lack of opportunities to grow professionally, lack of
interest in a particular profession or field, or personal aversion to employer. Although 63% of
young people indicate that they would like to stay to work in their place of practice, the
proportion of young people who actually remain is only 25%. 22% of entrepreneurs indicate
that when they are looking for new prospective employees they take into account whether the
person has undergone the practice. While 77% of employers want their staff with prior work

experience and practice, in their opinion, is not considered as alternative. *?

Austria

VET position in educational system

The following graph provides an overview of the Austrian school system. Sectors that can be
assigned to VET range from the secondary level Il to the tertiary level.

13

The VET system in Austria is an alternative to general education programmes and takes up a
large part of secondary level 11 and higher. Initial vocational education and trainindVET) is
mainly carried by VET schools and by a strong apprenticeship system. In Austria, in addition

12 Anita L)ce, Latvijas Darba dev-ju konfeder*cija, Eiropas Savien)bas M+, izgl)t)bas programmas projekts, , VET TO WORK:
p*reja no profesion*I*s izgl)t)bas uz darba tirgu”. Projekta Nr.: 550462-LLP-1-2013-1-LV-KA1-KA1ECET

'3 European Commission/EACEA/Eurydice, 2016. The Structure of the European Education Systems 2016/17: Schematic
Diagrams. Eurydice Facts and Figures. Luxembourg: Publications Office of the European Union.
https://webgate.ec.europa.eu/fpfis/mwikis/eurydice/index.php/Publications: The_Structure_of _the_European_Ed
ucation_Systems_2016/17:_Schematic_Diagrams
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to the formal education from the ninth school year, both VET schools (i.e. BMS) and colleges
(i.e. BHS) provide different programmes and paths at various levels. They include for example
part-time vocational schools or schools and colleges with different focus (e.g. engineering, arts
and crafts, business administration, tourism, social occupations, agriculture and forestry,
nursery teaching, social pedagogy). At the transition from secondary level I to secondary level
Il approximately 80% of the students choose a path in the VET sector, which reflects the
importance and the growth of VET schools and colleges.

Duration (years, semesters) of VET studies

In the following, different types of schools in the VET sector are listed. Age group, focus,
requirements and duration are described. The chart above may be used to better map the
individual school forms.

Prevocational school (Polytechnische Schule, PTS):
Age: 15 years

Access requirement(s): completion of secondary level |
Focus: pre-VET, general education

Duration: one year

Apprenticeship / dual system (Lehre / duales System)

Age: 1510 19

Access requirement(s): completion of obligatory schooling

Focus: practical company-based training, obligatory attendance of part-time school for
apprentices

Duration: two to four years

School for intermediate vocational education (berufsbildende mittlere Schule, BMS)
Age: 1510 18
Access requirement(s): completion of year 8 of compulsory

schooling Focus: complete VET for certain occupations, general
education Duration: one to four years

College for higher vocational education (berufsbildende hshere Schule, BHS)
Age: 1510 19

Access requirement(s): completion of year 8 of compulsory schooling; sometimes also pupil’s
record of achievement, entrance examination
Focus: high-quality specialised training, thorough general education; double qualification —

"))



VET and access to higher education

Duration: five years

Reifepruefung and VET Diploma (Reited DiplomprYfung)

Students: graduates of colleges for higher vocational education

Type: double qualification — unrestricted access to higher education and VET for high-level
jobs

Age: 19

Berufsreifepruefung (BRP)

Students: graduates of schools for intermediate vocational education and
apprenticeship Type: unrestricted access to higher education

Age: 19+

Postsecondary VET courses (Kolleg)

Age: 18+ Duration:

two years

Access requirement(s): HE entrance examination

Focus: VET, targeted at graduates of secondary academic schools (upper level)

University college of education (PSdagogische Hochschule)
Age: 18+

Duration: four to six years (Bachelor, Master)

Focus: training of teaching staff for primary and secondary | level

Fachhochschule
Age: 18+
Duration: four to six years (Bachelor, Master)

Focus: research-oriented education, vocational education and training

Linking vocational education with the labour market (collaboration with entrepreneurs
etc.)

Due to the dual system in Austria, VET is highly linked to company-based training and
therefore a direct connection to the labour market is established (especially apprenticeship
training, which takes places at two different locations: company-based training of apprentices
at one hand and compulsory attendance of a part-time vocational school for apprentices at the
other hand). VET curricula provide for a combination of general education and intensive
training on specialized matters (acc. to the vocation) in theory and practice. Action-oriented

k|



teaching is a key basic principle: the work in workshops, laboratories, kitchens, practice firms,
etc. and mandatory work placements lasting several weeks in business constitute compulsory
parts of the training. When working on projects or diploma thesis (part of the final exam at
BHS) with specific tasks from the business sphere or technology, students can gather
fundamental subject-related experiences and learn to apply project management methods. They
can test their key skills and set up initial contacts for their later entry into the world of work.

In the non-formal education sector, companies and providers are an important reference point
in the labour market by preparing programs and courses according to current needs. There are
labour market policy programs that promote the training of employees (such as the educational
leave scheme, or skills development under the ESF'*) and job seekers (such as labour
foundations, the “New Skills” Scheme).

CET™ institutions throughout Austria offer a wide range of programs, especially so that people
can deepen and extend competences and skills and obtain qualifications. The main reasons for
participation in CVET'® are the following: the employee's preservation of sustainable
employment, improvement of his / her professional position, and reintegration into the labour
market.

Portugal

Introduction, general framework

The participation of secondary school pupils in vocational education and training (VET) in 2015
was 45.8%, below the EU average of 48.9%; while the participation of adults in Lifelong
Learning has remained stable over the last 3 years, 9.7% slightly below the EU average of
10.7% in 2015. The employment rate of graduates from secondary education increased from
65.2% in 2014 to 68.6% in 2015."

The reintroduction of vocational training in Portugal, which was suspended in 1974, took place
with the integration into the European Economic Community (1986), after the approval of the
legislative pillars of the educational system, Law no 46/86, from 14 October. The VET system,
since 1984, comprises vocational training system, dual certification and formal learning system.
It is regulated by the Law of 205/96 from 25 October, which stresses the need of adjustment
between education/training supply and labour market needs/changes. As for governance, the
Ministry of Education is responsible for most types of education, including school-based

vocational education and training, while the Ministry of Employment is responsible for the

* European Social Funds
!% Continuous Education Training
16 Continuous Vocational Education Training
" Monitor da Educagdo e da Formagao de Portugal, European Commission, 2016
https://ec.europa.eu/education/sites/education/files/monitor2016-pt_pt.pdf!
#+!
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apprenticeship system and active labour market policies. The ministries share responsibilities
for school-based VET and develop key policies, while the respective regional bodies for the
implementation.

The national qualifications system (SNQ) integrated into one single system the institutional and
the labour market based parts of VET education; and adopted the same 8 qualification levels
and descriptors as the EQF, except one learning outcome descriptor. Instead of competences,
the Portuguese NQF uses ‘domain of attitudes’, where ,,attitude’® is designed to accommodate
directly observable behaviours that can be demonstrated through concrete actions (evidence of
learning or performance), in accordance with a specific context of application.”

The Portuguese VET system offers several existing courses for youngsters; hereunder we list
the main types'®:
¥ VET programs at basic education level (VET programs for young people: cursos de

educacdo e formacdo de jovens (CEF), are school-based and include work-based
learning (WBL, referred to as “practical training’ in the national context).

¥ VET programs at secondary education level (vocational programs, CEF and art
education programs) are school-based and include WBL, except for some art education
program

¥ Apprenticeship programs include 40% workplace training. A contract between the
enterprise and the apprentice is compulsory.

¥ Programs at post-secondary, non-tertiary level combine general, scientific and
technological training in school with work-based learning. WBL is 30 - 46% in
technological specialization programs (TSP) and 18% in post-secondary CEF.

Current challenges in the Portuguese VET system

Important reforms took place to address in the framework of ‘New Opportunities Initiative’
(2005-10) which increased VET at upper secondary level, ensured that IVET courses lead to
double certification, as well it catalysed the RVCC system development. To encourage further
progress, national authorities are reinforcing measures such as creating centres specialised in
high-quality career guidance for young people and adults and expanding the apprenticeship
offer. The most important education and training challenges on the policy agenda are the
followings (Cedefop, 2013/2014):

'8 Report on the Referencing of the National Qualifications Framework to the European Qualifications Framework, 2011
http://www.eqavet.eu/LibrariessEQF/PT_EQF Referencing Report.sflb.ashx

19 “WORK BASED LEARNING - LOCAL AND INTERNATIONAL” Project number 2015-1-LVV01-KA202-013386,
Output 1 - Summary Research Report by 1SQ, 2015
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¥ Further reducing early leaving from education and training, and preventing the entry of
unqualified young people in the labour market;

¥ Reinforcing efforts to increase educational attainment of the adult population by
widening access to learning through modularization;

¥ Modernizing learning provision by developing new learning methodologies and
providing a wider variety of vet courses leading to competence-based qualifications;

¥ Organizing IVET and CVET provision more in line with present and future labour
market requirements and the needs of emerging economic sectors;

¥ Developing the qualification level of vulnerable groups and promoting their socio-
professional integration.

Labour market
Portugal is currently facing challenges to bridge between workers' skills and the skills needed
by companies, especially in the areas of tourism, information technology and engineering
associated with industry®®. A study® carried out by the Business Council for Sustainable
Development (BCSD Portugal) involving 47 companies identified the five scarcest
competencies in Portugal.
¥ Technological Engineering (for network technicians, programmers and systems
analysts)
¥ Economics (risk managers and management controllers)
¥ Commercial, Marketing and Information Communication (customer relations
management (CRM), relational marketing, e-commerce)
¥ Operations and Logistics (logistics operations technicians and logistics warehouse
responsibilities)
¥ Automation (robotics technicians, CNC programmers, automation programmers)
However, the indicator measuring the discrepancy between needed and offered competences
on the market was rather low, there are also positive changes reported in the past 3 years relating
to the flexibility of the education system and the labour market. VET programs, especially dual
training programs have increasing role in filling in the labour market gaps.
According to the president of the “Institute for Support to Small, and Medium-sized Enterprises
and Innovation (IAPMEI)’ there is a difference between the recruitment attitude of smaller and

20 https://www.publico.pt/2015/10/27/economia/noticia/portugal-esta-entre-o0s-paises-com-maior-desequilibrio-entre-oferta-e-
procura-de-trabalhadores-qualificados-1712444
2! http://www.e-konomista. pt/artigo/profissoes-em-falta-em-portugal/!
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larger companies.”  While small companies still tend to focus on hard skills, for larger
companies it is not only a question of technical knowledge, but also of ensuring the presence
of a set of skills based on personal and relational characteristics. Most of these are essential
entrepreneurial skills, e.g. the ability to take risks, to negotiate, to communicate effectively, to
manage priorities, to adapt to new contexts and realities, to hold critical and positive attitude,
and to establish interpersonal relationships effectively. It is important for micro or small
business to understand, that these competences represent key element for business success, and

they need to value, hold and train soft skills as well.

DESCRIPTION OF THE VOCATIONAL EDUCATIONAND TRAINING IN EQF LEVEL
3

Czech Republic

Professions obtained

The Act on recognition of the outcomes of continuing education (2007) defines the national
register of vocational qualifications that contains descriptions of qualifications in the form of
standards for the so called (a) vocational and (b) complete vocational qualifications. More
information is on the web site

http://www.narodnikvalifikace.cz/en-us/.

Considering apprenticeship occupations, there are currently 63 vocational qualifications at
National Register of Qualifications on the EQF level 3 which can be awarded by authorized
entities in accordance with the relevant evaluation standards. Linking VET programmes with
qualifications in the national register of qualifications (NSK) is also expected to increase

responsiveness to labour market needs.

General description of practical training and/or curriculum

All IVET programmes are school-based but practical training and work placements are an
integral part of curricula. General subjects are a strong component in all types of VET
programmes. Their proportion varies depending on the programme, representing 30% to 70%
of instruction time. Practical training is shifted largely to school workshops and laboratories
whose equipment sometimes does not match existing needs and rapid development.

22 http://www.jornaldenegocios. pt/negocios-em-rede/formacao-de-

executivos/detalhe/competencias_comportamentais_cada_vez_mais_valorizadas_pelas_empresas
#$!
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“National curricula so called Framework Educational Programmes (FEPS) define the general
obligatory framework for creating school curricula (School Educational Programmes - SEPS)
for all fields of study in preschool, basic education, art, language and secondary education.
Framework Educational Programmes were incorporated into the education system of the Czech
Republic by law No. 561/2004 Coll. on Preschool, Basic, Secondary, Tertiary Professional and
Other Education (the School Act). This law has been amended in 2015 by the Decree No.
82/2015.

The Framework Educational Programmes are issued by the Ministry of Education, Youth and
Sports after due deliberation with relevant ministries. Every school creates its own curriculum
— so called School Educational Programme — in accordance with the Framework Educational
Programmes and the rules which they set up.

A School Educational Programme which is based on a Framework Educational Programme
must work in accordance with the given Framework Educational Programme. Within the
context of the school curriculum, the learning content may be offered in coherent blocks of

learning, such as subjects or modules.
Now at the level EQF 3 (fields category H) there are 84 Framework Educational Programmes.
Description of development and training of transversal and entrepreneurial skills in

vocational education:!

Based on curriculums and qualitative research conducted in at least two to three VET

EQF level 3 training programs (schools).!

“National framework curricula define key competences in upper secondary VET as a setbf
knowledye, skills, attitudes and values for personal development, employmeattaredrole
in society. They are universally applicable in various situations and are

developed through both general and vocational theory learning and complementary
activities in VH, e.g. vocational skills competitions, learner projects and work
placements provided by employé€Xs.

5 Ka"parové, J. (2016). Key competences in vocational education and training — Czech
Republic. Cedefop ReferNet thematic perspectives series.
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Employment and entrepreneurial competences are incorporated in the national and school
curricula as subjects of civic education, legal education and economics and, the cross-subject
topic Man and the world of work.!

Cross-subject topic prepares for the labour market orientation, the job search, including
communication and negotiation to acquire basic business skills, etc. Financial literacy is
included in the subjects: mathematics, economics, civic education — a topic Man and the
economy. Schools have autonomy in implementing these cross-curricular objectives into their
education plans. However, the Manual for Development of School Education Programmes

contains strategies for key competences development and fulfilment.

“In ISCED 3, entrepreneurial competency should be developed:
¥ offering students activities that support their ability to make decisions independently,
plan, prepare and implement some activities — 'school academies' (students’
performance and presentation of student’s activities), graduation ball, textbooks
exchange, etc.
¥ encouraging students to evaluate their own procedures and results of their work
¥ involving students in group, class or school projects
These activities are monitored by teachers and the teachers offer students professional help.
They help students to discover and develop their abilities through school or national
competitions and include activities in instruction that familiarise students with career

opportunities.”*

Strategies promoting key competences
¥ The lifelong learning strategy of the Czech Republic 2007-2015 [Strategie
celo, ivotniho u%ni . R 2007-2015] and its implementation plan 2007-15

[Implementa%i plan Strategie celo, ivotniho u%ni . R] - the importance of key
competences in initial and continuing education. Entrepreneurship is not, however,

explicitly mentioned.

http://libserver.cedefop.europa.eu/vetelib/2016/ReferNet_CZ_KC.pdf!
!
*pUBL. BY THE EDUCATION a AUDIOVISUAL AND CULTURE EXECUTIVE AGENCY.
Entrepreneurship education at school in Europe national strategies, curricula and learning outcomes. Text compl.
in March 2012. Brussels: Education, Audiovisual and Culture Executive Agency, 2012. ISBN 9789292012526.!
i
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¥ This strategy was followed by the Strategy for Lifelong Learning Implementation Plan,

approved in 2009, which supports curriculum reform with an emphasis on increasing

the functional literacy of students and the development of key competences. This can,
for example, be done by the implementation of larger student projects, such as the
setting up of training firms.

¥ New measures fostering VET (2013) [Nova opat!eni na podporu odborného vzd#avani]

- A policy document which promotes key competences, particularly career
management, problem solving and communication skills and ability to work in teams.

¥ Strategie vzd#lavaci politiky . R do roku 2020 (2014) The Education Policy Strategy of

the Czech Republic up to 2020 recognises the need for common elements in the
curricula at secondary education. This includes the recognition of skills and
competences for young people to successfully enter the labour market.

¥ Implementation document of The Education Policy Strategy of the Czech Republic up

to 2020 Long-term plan for education and the development of education system of the

Czech Republic for the period 2015-20. [Dlouhodob$ zam#r vzd#avani a rozvoje

vzd#lavaci soustavy . eské republiky na obdobi 2015-2020] - suggests adjusting the
national secondary education framework curricula — including those for VET — to
emphasise learning outcomes.

¥ The new operational programme, called Research, Development and Education, funded

through the European Structural and Investment Funds, running from 2014 to 2020

bring more attention to entrepreneurship education at schools. This operational
programme sets entrepreneurship as one of the priorities and thus entrepreneurship skills
will be more extensively promoted in the coming years and new initiatives are expected

to be launched.

Examples of omgoing initiatives addressing entrepreneurship education

. Career counselling services — at the national level, the National Institute for Education

(NUV, www.nuv.cz).

- research, methodology and dissemination of information related to career counselling, and
supports the teaching of subjects dealing with labour market issues.

- the development of an integrated information system (ISA) and the related website
www.infoabsolvent.cz that (information on the situation and employment of school leavers in
the labour market and thus provides useful source of information for career decision making
(for students, counsellors and also adults).



Project Creative Entrepreneurship in Schools (CENTRES) - international project

implemented in the Czech Republic (National Institute for Education), Denmark,
Estonia, Lithuania, Finland, Poland, Slovenia and the UK.

- target — secondary schools

- an online forum for sharing good practice in creative entrepreneurship education.

- the website of the project (http://centres-eu.org/) contains a diverse set of materials,

links and references, predominantly from the countries involved. They include a number
of best practice examples but also policy recommendations.

Methodological portal RVP.CZ (www.rvp.cz) portal was created as the main support of

teachers and to support the introduction of framework educational programs to schools.
The aim was to create an environment in which teachers can inspire each other and can
inform on their experiences. In upper secondary VET, there are 15 documents in the
area of entrepreneurship education available.
http://dum.rvp.cz/vyhledavani/prochazet.html?rvp=0OL&svp=-&svp ch=off

Practice Enterprises Centre (CEFIF): The Practice Enterprises Centre — CEFIF —

coordinates activities carried out by a network of practice enterprises active in the Czech
Republic, provides support and consultation services to pupils and teachers involved in
practice enterprises. The centre is a member of the international network EUROPEN -
Pen International gathering practice enterprises from all over the world. Web page
http://www.nuv.cz/p/centrum-fiktivnich-firem/o-fiktivni-firme?lang=1

Junior Achievment Czech Republic (http://www.jacr.cz/o-junior-achievement.aspx) -

educational programme which uses a simulation programme. These programmes are
available for secondary education: JA Firma (JA Firm), JA Etika v podnikéni (Ethics in
Business), JA Poznej svoje penize (Know your money), Po%ta%va simulace (computer
simulation), JA TITAN, JA e-Ekonomie. Students, which take part, go through a
process which shows them the problems of decision-making and introduces them to
some of the basic principles of the market, such as finance and competitor analysis.

Yourchance o.p.s. (http://www.yourchance.cz) promotes the necessary changes in

teaching financial literacy, business principles and entrepreneurship pupils in primary
and secondary schools and in the integration of young adults leaving foster care

institutions.
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Vocational education in Latvia, EQF level 3: Vocational education programs

Latvia
!

Vocational education programs 3 years of study and according to national qualification system
EQF level 3 conforms to the second level of professional qualification. This education
provides the opportunity to perform a qualified worker’s job. Graduates receive certificate of
vocational education.

Similarly, like in EQF level 2 program variety is quite large. These programs provide next level
of qualification, i.e., unaided positions:

“Construction work” with qualifications obtained “Plasterer” and “Mason”, “Dry construction
builder”, *“Hairdresser services” with qualification obtained “Hairdresser”, "Catering", with
the qualifications obtained — “Cook” and “Pastry cook”, “Administrative and secretarial
services” with the qualification obtained — “Clerk”, “Accounting” with the qualification
obtained — “Accountant”, “real estate management” with the qualification obtained — “House
management master”, “heat, gas and water management” with the qualification obtained —
“Sanitary equipment assembler”, “Make-up” with the qualifications obtained — “Make-up

artist”, “Metalworking” etc.?®

General description of practical training and/or curriculum

Theoretical knowledge and practical training in VET programmes for EQF Level 3 is divided

35:65. However, a part of the 65% practical training is carried out in schools in laboratories,

part of it during school training and only a part of it is carried out in enterprises where students

have to carry out their qualification practical training. %° The qualification practical training is

carried out in enterprises and companies. The law states that the Vocational Education
institution either should offer internship possibilities to the students or they have to approve a
company that students themselves have found. 2’

!

Description of development and training of transversal and entrepreneurial skills in
vocational education (based on qualitative research)

OThee should be @onnection between the study courses which would strengthen the student's
confidence so they would believe that they can not only be the employees, but become the

employers.O

% http://cip.saldus.Iv/izgltbas_cevedis_skolniem_ar_specilm_vajadzbm.pdf
%6 Cedefop (2015). Profesion I izgl't'ba Latvij : #s apraksts_uksemburga: Eiropas
Savien)bas Publik*ciju birojs. Cedefop information series!
27 http://likumi.lv/doc.php?id=252862
#)!



(Basics are being acquired in saiis-> practical skills in qualification training> develops

their own business or®

QA link between study courses and the needs of the employer, by predicting the skillslivhich wi
be necessary in the futudéis necessary to acquire skills which cespond with the needs of

the labour market now and in the future. It is necessary to involve employers and learn their
requirements during the qualification training. A skill to adapt to the -ehanging work
environment and the development of techno&ie

In conclusion, the VET staff would like to see more correlation between the study subjects, so
students could become more confident in themselves. They would like to involve employers in

the student qualification process, so students could learn all the requirements that their future
employers might have.

Austria
!
Detailed description of the vocational education and training in Austria in EQF level 3

¥ Professions obtained

¥ General description of practical training and/or curriculum

¥ Description of development and training of transversal and entrepreneurial skills in
vocational education

Professions obtained

The professions that can be learned are very diverse and are closely related to the specific
learning environment. Considering apprenticeship occupations, there are currently 199
industrial and 15 agricultural and forestry apprenticeships in Austria.

They are governed by federal law and available as single, group, focus or modular
apprenticeships. All legally recognised industrial apprenticeships — and related skills and
competences to be achieved - can be seen in the document provided here at this link
http://www.ibw.at/components/com redshop/assets/document/product/1386769855 lehrberuf

sbeschre ibungen de en 2013.pdf.

A training regulation is passed by the Minister of Economy for each apprenticeship. This
regulation is obligatory for the training in training enterprises. Agricultural and forestry
apprenticeships have their own regulations: The Agricultural and Forestry Vocational Training
Act (LFBAG) sets the principles of the training. The individual federal states build on those
acts and issue detailed regulations.

#*



When it comes to CVET the content differs slightly. The interests of the companies play a major
role as well as the specific interests of learners. The main motive for companies to train their
staff is the improvement of the professional and social skills of employees. Other factors such
as familiarisation with company-specific processes, developments in legal and technical
environments, increasing motivation, use of new technologies in the company etc. may have an
impact as well. Austria has a great variety of institutions and a broad range of services regarding
CVET. The approximately 1,800 CVET providers offer a wide range of training programs,
which are primarily aiming at expanding and acquiring occupational skills and qualifications.
Preservation of employability, improvement of professional position and reintegration into the
labour market are main reasons for participating. It should be noted that not all vocational
training form the non-formal sector lead to legally regulated qualifications.

General description of practical training and/or curriculum

In apprenticeship training (company and part-time vocational school), company-based training
comprises about 80% of the apprenticeship time. The apprentice is involved in the production
or service-provision process and acquires the necessary skills under real-life conditions of
working life. For every apprenticeship occupation, there is a training regulation
(“Ausbildungsordnung”), which is valid across Austria and includes the job profile
(“Berufsbild”). This is a type of curriculum for the company-based part of training that lays
down the minimum knowledge and skills to be taught to apprentices by companies. The
competence profilg“Berufsprofil”), which is also specified in the training regulation,
formulates in a learning outcome-oriented manner the competences apprentices should have
acquired by the end of their training. The social partners are essentially in charge of taking
decisions about what in-company curriculum and/or competence profile an apprenticeship
occupation is based on and they exert a decisive impact on the structure and content of
apprenticeship training via their work in advisory councils.

In the non-formal or CET sector, various qualifications can be acquired in different institutions
(special school forms, establishments of employers, CET establishments, etc.). The educational
establishments themselves design the education and training courses and the qualifications.
They are geared towards the labour market and sectoral requirements. Teaching is usually very
practice-oriented. CVET in companies is of great importance. According to the fourth European
ContinuingVocational Training Surve§CVTS4) from 2010, the number of companies actively
involved in CET, at 87%, well above the EU-28 average of 66%. Here the companies either
offer in-house training or the program offered by CET institutions. The share of employees who
attended CET courses was 33% in 2010 (based on the employees of all companies).

S+



Description of development and training of transversal and entrepreneurial skills in
vocational education®®

As already stated, economic experts play a huge role in curriculum development regarding
BMSand

BHS Schools can set the extent of individual teaching subjects and develop own priorities to
meet (regional) economical needs.

Entrepreneurial competence is both, interdisciplinary principle and key course element. With
the introduction of the EntrepreneurOs Skills Certificatgthe European Commission in 2006,
the importance of entrepreneurial skills was emphasised in the formal education sector also in
Austria. In the 2015/16 school year, more than 260 schools across Austria have been offering
the Entrepreneur@8kills Certificate?®

The CET institutions of the social partners are active in entrepreneurial training as well. The
Institute for Economic PromotiofWIFI, educational institute of the Economic Chamber —
social partner on the employers’ side) offers courses and training for nearly all economic
sectors. The available courses range from management training onto offers for specific sectors.
The education programme of the

Vocational Training Institutgbfi, the CVET institution of the Chamber of Labour and the
Austrian Trade Union Federation — social partner on the employees’ side) comprises areas
including personal development and management, IT training, office and business
administration, etc. The Institute ofAgrarian Education and Trainin¢_Fl), the education and
training company of the Chamber of

Agriculture (employers’ side), offers CVET in all specialist branches of agriculture and forestry
and also training in the area of business management. Additionally, many other services are
offered which concentrate on the training of basic and transversal skills. However, there are
many other and independent providers offering CET contents in Austria and they may either be
focusing on phases in the education, sectors or learner groups.

Portugal
!

VOCATIONAL EDUCATION AND TRAINING AT LEVEL 3

"iBased on curriculums and qualitative research conducted in at least two VET EQF level 3
training programs (schools)!

*IFor more information about the Entrepreneur’s Skills Certificate see following link
https://www.wko.at/Content.Node/kampagnen/ufs_en/index.en.html!
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Level 3 Secondary Education, designed for those intending to continue their studies in higher
education has been subdivided into courses aimed at young people and those offered to adults.*

Young People’s Secondary Education

There are two main types of education and training courses for young people at Level 3, the
first one is to provide students with the necessary knowledge and skills to enter higher education
after completion of the secondary studies; while the latter has VET element.

a.! Science and humanities courses (Sciences and Technologies, Socioeconomic
Sciences, Languages, Humanities and Visual Arts)
b.! Specialized training courses for the arts (Cursos do Ensino Artistico Especializado)

Specialized training courses for the arts

There are various types of secondary school VET courses (Music, Dance, Visual Arts), but only

one corresponds to Level 3; the specialized training courses for music. (In secondary education,

the former two corresponds to Level 4)

Specialized Training Courses for Music were designed to provide specialized training in music

facilitating the advanced mastery of the instruments as well as vocal techniques. These courses

are for those who have a vocation and will to develop your artistic skills or talents; want a

training of excellence that allows them to practice a profession in this artistic field; or aspire to

be better prepared for higher education in Music / Dance.

The course can be attended in the modality of integrated, articulated or supplementary regime:
¥ Integrated Regime (IR) - students attend all components of the curriculum in the same

educational establishment;
S.Bx!.l;.ellr.J:).r.t. ontheReferencmg of theNatlonaI Qualifications Framework to the European Qualifications Framework, June,
2011!
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¥ Articulated regime (AR) - specialized artistic education is ensured by a school of
specialized artistic education and the other components by a general education school;
¥ Supplementary regime (RS) - students attend the specialized artistic disciplines in a

specialized school, regardless of the qualifications they have.

Specialized training courses are broken down into three training components: general, scientific
and technical-artistic. In case of music education, there are three main course types, with
variable course duration; secondary course of music, secondary course of song and secondary
course of Gregorian chant.

The internal summative evaluation requires the accomplishment of an Artistic Aptitude Test
(PAA); the elaboration of a project demonstrating the knowledge and technical-artistic skills
acquired by the student throughout the training to be presented to a jury in the final year.
Besides, the evaluation of the final disciplines of the scientific and technical-artistic training
components may require global tests, with a maximum possible weighting of 50% in the
calculation of the discipline’s obligatory attendance.

The successful completion of specialized art courses implies students to gain approval in all
subjects of the course syllabus as well in the PAA. Students in the supplementary study regime,
who obtain the approval of both the PAA and all the disciplines of the specialized curriculum,
as well complete the general training subjects (in general secondary education), are entitled to
the diploma and certificate. The sole certification of the completion of a secondary course in
singing or Gregorian chant is not equivalent to the completion of national final exams. The

students who want to continue their studies in higher education have to take the national exams.

$$!



Source: Spotlight on VET Portugal. 2013/2014. European Center for Development and Vocational Training. (Cedefop)
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Adult education
Adult Education and Training Courses (AET)
The purpose of these course types is to offer pathways for adults to upgrade their
qualifications and reintegrate to labour market or progress professionally. Adults
already holding the 3™ cycle of basic education who wish to obtain a double
certification may be entitled to attend the AET course related training component only.
Conditions of eligibility: 18 years of age or older; pretend to complete upper secondary
education; only candidates over 23 years can attend secondary level AET on daily or
full-time regimen.
The AET Courses are organized along the following guidelines:
¥ alifelong learning perspective;
¥ the course is defined based on an initial evaluative diagnosis or a process of
recognition and validation of the competences that the adult has acquired
throughout life;
¥ integrate basic training and technological training;
¥ modular training model, based on the training references that are part of the
National Qualifications Catalogue;
¥ "Reflective Learning Portfolio", training centered on reflective processes and

skills acquisition.

The Recognition, Validation and Certification of Competences (RVCC)

Adults over the age of 18 may apply for educational RVCC at the secondary level,
provided they have at least three years’ professional experience. RVCC process is
embedded into the Adult Education and Training Key Competences Reference System
(secondary level). On completion of RVCC, depending on the competences, adults
receive partial certification or full certification (the latter is at Level 3).

All adults completing a secondary-level RVCC process may continue on to higher
education by taking special exams managed by higher education establishments, or by
taking the national exams of secondary education.

Secondary-level completion program

The completion programs are aimed at adults who attended but did not complete
courses, which are no longer in existence (up to six subjects per year). The certification
of courses primarily designed for further study, and of general courses are both

$&!



equivalents to Level 3 (while certification of courses leading to

professional qualifications corresponds to Level 4). The completion and general
certification (without course specification) of secondary-level education is achieved by
taking exams in selected subjects, but without the necessity to fulfil exams in case of
subjects which match with subjects the student’s original (previously fulfilled) course
of study.

Modular training

Modular training is for adults aged 18 and over, without adequate qualification in
progress (or completed) and without the completion of secondary education. The
successful completion of short modular training units integrated to the secondary-level

qualifications pathway may lead as well to a level 3 certification of qualification.

QUALITATIVE RESEARCH

Czech Republic

!
The number of participants of the target groups (1) teachers / trainers was 7, (2)
principle, administrative staff was 3, (3) of students (2) was 10 from various VET

institutions.

Comprehension of entrepreneurial skills (what do they understand with
entrepreneurial skills?)

Teachers, trainers as well as directors of the schools have different approaches of the
understanding of entrepreneurial and transversal (soft)-skills but most of the
participants of the target groups teachers and staff agree that transversal skills are

important for people who are employees and also for people who want to do their own
business. They identified soft transversal competences (for example effective
communication, planning and organizing work, exploring and orientation in
information,.) and transversal skills vocational / technical (foreign language, use a PC,
driving license, basic legal and economic awareness) which are a part of the
qualification requirements for vocational school graduates. They define what an
employee / entrepreneur should manage beyond his expertise; In other words, in terms
of capability to handle certain complex activities regardless of their specialization.

Entrepreneurial skills are defined in Framework educational programmes and School
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educational programmes. In the FEP these skills are defined in the
competence to enter labour market and carry out business. Those skills are considered

very important for the graduates of secondary vocational schools in the labour market.

How entrepreneurial skills can be developed in their study subjects?

Teachers and staff do not consider entrepreneurship as a separate skill, but as a concept
that requires key skills, such as creativity, knowledge technologies and project
management. Teachers and staff gave the following ideas on how entrepreneurial skills

could be developed:

¥l Practical sessions like fictive firms, mini-businesses

¥ Junior achievement programmes

¥ Meetings with successful entrepreneurs

¥ Mentoring of the students in practical sessions

¥ Organizing various activities: for example, concerts, thematic
activities, sport activities, selling events at school (hand made
products, clothes and so on)

¥ Practical training in firms

¥ Discussion activities

¥ Counselling

¥ Strong relationship and identification of the companies with the
School,

¥ Projects developed throughout the course in a real context.

¥ Learning by working in small groups
!
Profile of successful school graduate (what kind of professional traits should their

students obtain after graduation of their educational institutional?)

In addition to technical skills successful school graduate should also have general skills
(key competences), e.g. communication, cooperation, initiative and creative thinking,
skills in order to increase their employability, but also in order to boost graduate self-

esteem.
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Obstacles to developing integrated entrepreneurial education:

!

All teachers and staff consider entrepreneurial education very important. They
identified that some theoretical teaching methods are ineffective. They feel lack of
money and time to be able to integrate the practical element of entrepreneurship to
subjects. They also said that they feel lack of time for!practical projects and activities
in education. They are missing training of teachers in the adequate teaching methods.

The necessary internal or external support to developing integrated

entrepreneurial education.

All participants feel that entrepreneurial education is necessary to support because they
believe that entrepreneurship is a driving force in an economy and entrepreneurial
thinking and mindsets cannot be e